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Abstract
This study songht to analyze the effect of teacher’s professional development practices on
English learning outcomes of primary schools in Musanze district, This had  focused on
the following specific objectives which are: Lo find out how teacher in-service training
affects Einglish learning outcomes of primary schools in Musanze district, To assess how
teacher peer learning platforms affects English learning outcomes of primary schools in
Musanze district. "The researcher use descriptive research design quantitative approaches
was used in this research. Quantitative approach were used to analyses quantitative data
from questionnaire. The used 3686 people as target population and 107 as simple size
to represent others. Data were collected using structured questions with 5-point Likert
scales.  Quantitative data were analyzed using frequencies, percentages, standard
deviation, means, and regression analysis. The finding from study concluded that there
significant relationship teachers professional development practices on English learning
outcomes of primary schools in Musange district. SPSS. The study ontlines the
recommendation which should go to the education partners and government which are:
Government should provide frequent in service training to the teachers so that they should
be continual update of knowledge and skills, Government should deploy sufficient
instructional facilities to different primary schools because some do not have them while
others have many which are packed in the stores. Because the study was not able to study
everything and reach to every corner as explained in the scope of study that is the research
why research left other topic which can belp other writers fo investigate in different areas.
Further suggestions are the following: the effect of teachers’ continuous professional
development on learners’ academic performance in secondary schools, contribution
professional development to teachers’ motivation.
Keywords: teacher in-service training, leacher peer learning platforms and learning outconmses.
In today’s world, the English language demonstrates a strong network
effect: the more people use it, the more useful it becomes. Currently more
than a billion people speak English as a first or second language, and
hundreds of millions more as a third or fourth. For expanding businesses,
young graduates, scientists and researchers, and international tourists,
English proficiency broadens horizons, lowers barriers, and speeds
information exchange the incentives to learn English have never been
greater. However, progtess in teaching basic skills to schoolchildren has
been slower, in many Asian and African countries. In some countties, the
problem appears to be uneven access to English education resources.
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Education First English Proficiency Index (EF EPI 2011) data show that
capital cities like Dubai and Tehran, for example, have much higher levels
of English proficiency than their countries as a whole. Saudi Arabia’s
population is spread over a huge and unevenly developed territory, with
varying levels of access to English instruction in schools. Hiring teachers
from abroad is the solution preferred by many private schools and
universities in the Middle East and China. However, the majority learners
especially those from the poor, the vulnerable, marginalized and otherwise
disadvantaged groups cannot afford the price of schools. Building a local
professional class of English-speaking teachers would be a more
sustainable solution.

In Latin America trading relations with northern America and the rest of
the world, brought about a high demand for more English speakers, and, in
response, a majority of the region’s countries have rolled out education
reforms to teach English better and more widely. In 2015, Uruguay rolled
out an ambitious plan to raise English proficiency, investing in technology
to enable remote English teaching at schools with no qualified English
teacher on site, and the online course offering has been expanded to
teachers to encourage them to upgrade skills. Unlike many countries in the
region, Costa Rica has invested heavily in teacher training and recruitment.
Today English is taught in every secondary school and in 87% of primary
schools, and nearly every English teacher holds a tertiary degree. Testing in
2015 showed that Costa Rican English teachers have the highest level of
language mastery in the region.

In Africa especially the sub-Saharan part, many countries have English as
medium of instruction in their education. However, fast growing
populations, scarcity of qualified teachers and low budgets allocated in
public education sector by governments to mention a few, affect the
effectiveness of the teaching and learning practice and hence negatively
impacting the students learning outcomes. In a study conducted in 2017 by
Education First (EF) on English proficiency level of countries across the
world; out of 9 Affican countries which participated 6 scored very low
proficiency. In some African countries including Ethiopia and Rwanda,
British Council and other private organizations in partnership with
governments have initiated teacher capacity building programs to help
teachers especially those of public schools improve their English and
integrate it in their teaching.

Since 2009 the government of Rwanda shifted from French to English
language as medium of instruction in the education system from primary
up to higher learning levels. This making it imperative to the whole teaching
and learning business depend on the mastery and good use of the
Shakespearean language. With pressures from regional integration and
globalization Rwanda was inevitably to fit in the international standards
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dress, comply and abide to all international development commitments and
conventions such as the Sustainable Development Goals (SDGs).

As far as education is concerned, SDG4 was about ensuring inclusive and
equitable quality education and promote lifelong learning opportunities for
all (UNDP 2018). There was an imperative urgency of preparing teachers
for the new challenge by providing them with intensive trainings on English
language. In collaboration with different education partners and
stakeholders the government of Rwanda also established different
initiatives and mechanisms to enable the teachers’ access continuing
professional development to enhance their English language proficiency.
Teacher capacity building also being one of the priorities of the national
education sector strategic plan (ESSP) and the Rwanda teacher’s
management policy. However, all these efforts are far-fetched, supposedly
contributing to the battle for quality education in Rwanda as English
language proficiency remains a mountainous challenge to the Rwandan
academic community.

In the struggle to achieving quality education, teachers are frontline actors.
Teacher is the main resource in the teaching and learning process. Learners
speak what they hear from the teacher, this is why teachers are required to
have a good level of language proficiency so that they can model a good
language use for the learners to imitate them.

Since the establishment of English language as medium of instruction in
the Rwandan education system in 2009, many actions have been taken to
improve the teacher’s language proficiency. In 2012, the Rwanda Education
Board (REB) in partnership with the United States Agency for International
Development (USAID) hired around eight hundred school-based mentors
(SBM) including some Ugandans to help the Rwandan teachers improve
their English.

At times, REB with the support of the British Council conducted English
aptis tests and intensive trainings on English language. Between 2012 and
2013, the Teacher Service Commission (TSC) working closely with district
education officers facilitated the delivery of teachers’ in-service trainings.
Around 45,000 teachers attended intensive training on English language
and 250 English teachers as school-based mentors. (Simpson J. and
Muvunyi E. 2013).

In regular school time tables, continuous professional development
activities are also scheduled. Continuing Professional Development (CPD)
is widely acknowledged to be important in the pursuit of improvements in
teaching and learning (Hargreaves, 1994; Harland and Kinder, 1997; Craft,
2000). From 2018, funded by the United Kingdom Agency for
International Development (UKAID), in partnership with three British
educational organizations namely the British council, Voluntary Service
Overseas (VSO) and Education Development Trust (EDT), REB launched
implementation of the Building Learning Foundations (BLF) a five-year
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project operating country wide, aiming at improving learning outcomes of
English and Mathematics in Rwandan primary schools. Differently from
previous interventions in teacher professional development, teacher self-
study was one of the main tools the BLF was using. Since the beginning of
its implementation in September 2017.

After identifying areas of improvement of the teachers pertaining with
English language proficiency and Math teaching approaches through
baseline assessment and aptis test conducted by the BLEF through British
Council, the teachers were provided with take home learning materials
developed in accordance with their developmental needs and the teachers
were oriented on how to use those learning tools which included the
English and mathematic toolkits given in both print and media (Video and
audio) format.

Teachers were advised to go study the provided content at their own pace.
Under the mentorship of a Sector learning Facilitator (SLF) the teachers
could ask questions for clarifications to understand more their learned
content. The learning material included some practical activities which the
teacher would work on, to cover the whole content load. After studying a
particular unit alone, the teacher was to meet colleagues and share ideas,
best practices and challenges pertaining with the studied unit. The teachers’
progress was assessed by the SLF through regular lesson observation after
which constructive feedback had to be given to the teacher about their
strengths and areas of improvement. In addition to that there was a
quarterly progress assessment conducted countrywide in selected schools
and the results of the assessment would help the program implementers
reshuffle intervention practices and improve.

This study intends to assess effect of teachers’ professional development
practices on English learning outcomes based on the research conducted in
two schools from two sectors namely Muhoza and Nyange of Musanze
district.

Research questions

How does teacher in-service training affects English learning outcomes of
primary schools in Musanze district? And To what extent does teacher peer
learning platforms affect English learning outcomes of primary schools in
Musanze district?

Research methodology

A study population is the set of individuals, objects or materials from which
a sample is taken for measurement. This can also be defined as the group
of people in which a researchet is intetested, and from which he/she can
fetch the information needed. It is even from that; a conclusion and
generalization will be based (Creswell & Creswell 2017). This study will
target head teachers, deputy in charge of studies and English teachers. The
targeted population will be from the schools of Musanze district sectors
represented by Muhoza and Nyange sectors: MUHOZA sector schools are
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GS Muhoza I, GS Muhoza 11, GS Kabaya, CS Mubona, CS ND Fatima, CS
Gasanze, CS Bwuzuri, CS Ruhengeri,CS KiryiCS Nyamagumba and CSSusa
II. Schools of NYANGE sector are GS Nyange, GS Kabara, GS Kagano,
CS Ninda and CS Gasiza, within those sectors they are sixteen schools
which contain 139 English teachers, 16 Head teachers and 16 Directors of
studies, making 173 people as total population from which sample will be
taken from. Purposive sampling was used in this research since the
researcher wanted to maximize information that can be found from and
about the context pointing the places and informants that differ from each
other (Mouton,1992). The purposive sampling was done by picking people
who have a specific information but it was based on prejudgment of a
researcher, a sample size between 10% and 30% is sufficient for analysis
(Mugenda & Mugenda,1999), in this regard, the researcher will consider all
16 headteachers and 16 directors of studies.

Researcher used simple random sampling to choose respondents among
English teachers which can represent others since it was not easy to reach
out to each element of the target population of Muhoza and Nyange
sectors. In addition, the researcher used Taro Yamane (Yamane, 1973)
formula with 95% confidence level to calculate a sample size of 139 English
teacher, by applying the formula n=N/1+Ne? making a sample of 116
English teachers.

Presentation of findings

The part below explain the variables statistically by utilizing mean,
maximum, minimum and standard deviation

Descriptive statistics Teacher in-setvice training

Statements N Mean Std.
School-based training improves English learning outcomes |77 3.8701 1.37984

BLF-provided training improves English learning outcomes |77 4.2468  [1.10210
British Council-provided training English learning outcomes |77 4.2078  [1.23903

Training incentives improve English learning outcomes 77 4.1558  [1.23613
Training attendance improves English learning outcomes 77 4.2078  [1.21761
Training assessments improve English learning outcomes 77 4.2338  [1.11090

Post-training follow-ups improve English learning outcomes |77 4.2468  [1.10210
English proficiency tests improve English learning outcomes |77 4.2078  [1.16232

Training duration improves English learning outcomes 77 4.4935  [.88293
Training frequency improves English learning outcomes 77 4.3636  .98554
Valid N (listwise) 77 |4.2233  |1.14185

Note: range between [0 and 2.5] = decision is disagree while between [2.6 and 5] decision is agree.

The table 6 showed that the majority of respondents agreed that the
following factors influence English learning outcome in Rwandan primary
schools. They are namely: BLF-provided training improves English
learning outcomes(u=4.2468 and STD=1.10210), British Council-provided
training English learning outcomes(u=4.2078 and STD=1.23903), Training
incentives improve English learning outcomes(u=4.1558 and STD=
1.23613), Training attendance improves English learning outcomes
(u=4.2078 and STD=1.21761), Training assessments improve English
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learning outcomes (u=4.2338 and STD=1.11090), Post-training follow-ups
improve English learning outcomes(u=4.2468 and STD=1.10210),
Training duration improves English learning outcomes(u=4.4935 and
STD=.88293), Training frequency improves English learning
outcomes(u=4.3636 and STD=.98554 ). According to the table above the
respondents agreed that the following factor can affect English leaning
outcomes in Rwandan primary schools School-based training improves
English learning outcomes (u=3.8701 and STD=1.37984). final decision is
that the majority of respondents strongly agreed that teacher in service
training affect English learning outcomes in Rwandan primary schools as
shown by overall mean and standard deviation (u=4.2233and
STD=1.14185).

Descriptive Statistics of Teacher peer learning platforms

Statements N  |Mean |Std.
Regular one to one peer support improves English learning outcomes |77 [4.3377 |1.08349

Occasional one to one peer support improves English learning outcomes |77 [4.1429 1.30499
Community of Practice Meetings improve English learning outcomes |77 |4.2727 |1.10782

Peer lesson observation improves English learning outcomes 77 44156 (92268

Peer feedback improves English learning outcomes 77 44286 [1.01862
Out-of-school study trips improves English learning outcomes 77  |4.1688 [1.25029
Teacher group study improves English learning outcomes 77 [3.9870 [1.24069

Borrowing teaching aids from a peer improves English learning outcomes|77  |4.1688 |1.17432
Using English with colleagues improves English learning outcomes|77  |3.9351 |1.34103
Peer imitation improves English learning outcomes 77 42078 [1.24961
Valid N (listwise) 77 142065 ]1.168678
Note: range between [0 and 2.5] = decision is disagtee while between [2.6 and 5] decision is agree.
The results from the table 7 shows that most of the respondents agreed that
the following variables affect English learning outcomes: they are namely:
Regular one to one peer support improves English learning outcomes
(u=4.3377and STD=1.08349), Occasional one to one peer support
improves English learning outcomes (u=4.1429and STD=1.30499),
Community of Practice Meetings improve English learning outcomes
(u=4.2727and STD=1.10782), Peer lesson observation improves English
learning outcomes(u=4.4156and STD=.92268), Pcer feedback improves
English learning outcomes(u=4.4286and STD=1.01862), Out-of-school
study trips improves English learning outcomes(u=4.1688 and
STD=1.25029), Borrowing teaching aids from a peer improves English
learning outcomes(u=4.1688and STD=1.17432), Peer imitation improves
English learning outcomes(u=4.2078 and STD=1.24961), Teacher group
study improves English learning outcomes(u=3.9870and STD=1.24069),
Using  English  with  colleagues improves English learning
outcomes(u=3.9351 and STD=1.34103). Overall decision indicated the
majority of respondents agreed that Teacher peer learning platforms affect

English learning outcomes (u=4.2065and STD=1.168678)
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Table 1: Descriptive English learning outcomes

Statements N Mean Std.

The number of learners who succeeded English in the national| 77 | 4.2597 .89447
exam increased in this school for the last five years
the percentage of pupils who got letters to go to secondaty school| 77 | 4.2208 91225
increased in the last five years
Learners’” performance in other subjects delivered in English| 77 | 4.0909 | 1.01543
increased in the last five years

The use of English language among learners has increased| 77 | 4.2597 | .89447
significantly for the last five years
A good percentage of parents’ feedback on their children’s| 77 | 4.1429 | 1.04773
progress in English registered in the last five years was positive
Testimonials of secondary teachers from the schools which host| 77 | 4.2987 | .93281
former graduates of this school are positive
Most of former graduates of this school succeeded well in| 77 | 4.3636 | .82572
ordinary level national exams
The reputation of the school among the community has positively| 77 | 4.1948 | .85899
increased for the last five years

The enrollment rate has drastically increased for the last five years| 77 | 4.364 .9446
'The dropout rate has significantly decreased for the last five years| 77 | 4.4026 | .79901
Valid N (listwise) 77 | 4.2597 91254

Note: range between [0 and 2.5] = decision is disagree while between [2.6 and 5] decision is agree.
The table 9 showed that most of respondents agreed that English learning
outcome increased in last five years as it indicated by the following
variables: The number of learners who succeeded English in the national
exam increased in this school for the last five years(u=4.2597and
STD=.89447), the percentage of pupils who got letters to go to secondary
school increased in the last five years(u=4.2208and STD=.91225),
Learners’ performance in other subjects delivered in English increased in
the last five years(u=4.0909and STD=1.01543), The use of English
language among learners has increased significantly for the last five
years(u=4.2597and STD=.89447), A good percentage of parents’ feedback
on their children’s progress in English registered in the last five years was
positive(u=4.1429and STD=1.04773), Testimonials of secondary teachers
from the schools which host former graduates of this school are
positive(u=4.2987and STD=.93281), Most of former graduates of this
school succeeded well in ordinary level national exams(u=4.3636and
STD=.82572), The reputation of the school among the community has
positively increased for the last five years(u=4.1948 and STD=.85899), The
enrollment rate has drastically increased for the last five years(u=4.364 and
STD=.9446), The dropout rate has significantly decreased for the last five
years(u=4.4026 and STD=.79901). the overall decision is that majority of
respondents strongly agreed that English learning outcome increase in last
years since the time teachers continuous professional development were
established as shown by (u=4.2597and STD=.91254).

Discussion

The objective number one which was To find out how teacher in-service
training affects English learning outcomes of primary schools in Musanze
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district, the research indicated that there is significant effect of teachers in
service training and English learning outcomes as shown by overall mean
and standard deviation (u=4.2233and STD=1.14185) and regression
analysis which was (F=27.016, p value <0.05). This noted that teachers in
service training contribute to the English learning outcome in primary
school basing on the information taken from the first implementers. In
addition to that there was others authors like Ashrafuzzaman (2018)
asserted that in teachers in service training affect significantly improve
teachers practice in primary level. Means that training have an important
role to the teachers who attend it because after that activities they return
home with good package which enhance them to conduct teaching and
learning activities. Continuous professional development for English
teacher is very important because in Rwanda primary and secondary school
take the lesson in English as an instructional language, this means that when
English teachers are weak in English academic achievement can be affected
negatively. Rwandan government together with different stakeholders are
providing training to the teachers so that they can improve the academic
achievement.

The objective number two which was To assess how teacher peer learning
platforms affects English learning outcomes of primary schools in Musanze
district, the overall, descriptive statistics showed that majority of
respondents agree that teacher peer learning platforms affects English
learning outcomes of primary schools in Musanze district as shown by using
mean and standard deviation (u=4.2065and STD=1.168678) while
regression analysis confirmed that the is significant relationship between
Teacher peer learning platforms had a significant relationship (F=242.401,
p value <0.05) with English learning outcomes in Rwandan primary
schools. Other authors such Odoy (2018) indicated that teachers peer
learning is the best predictor that contribute to the students’ academic
performance. This means that peer learning increase the capacity of
teachers in teaching and learning process once teachers get the
opportunities to study from one another, English learning outcome can be
achievable in Rwandan primary schools. Most of the teachers have not
attended the same schools because some attended Anglophone schools
while Others Attended Francophone schools which was putely French
teaching school. It means that they have all to take for sharing ideas on how
they can lesson plan English lesson. Other hands they are people who
studied in Rwanda while Rwanda were using French as an instructional
language while others learned country used English as an instructional
language, when those people need continuous professional development
which can be peer learning to update or harmonize their knowledge and
skills in teaching once they do these English learning outcome can be
increased at school.
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Recommendation
This was intended to investigate the effect of teacher’s professional
development practices on English learning outcomes in Rwandan primary
schools. As this study is academic there some gaps that the researcher found
which need to be mitigated so that English learning outcomes can be more
effective. That is the reason why government, UNCEF, UNESCO,
stakeholders and parents have to know the following recommendation:
Government should provide frequent in service training to the teachers so
that they should be continual update of knowledge and skills; Government
should deploy sufficient instructional facilities to different primary schools
because some do not have them while others have many which are packed
in the stores; Government should deploy sufficient mentors to the schools
who must have regular tasks to help leaners; Stakeholders have to work
hands in hands with government so that they reveal where there is weakness
which need to be mitigated.
Suggestions
This study was not able to study everything and reach to every corner as
explained in the scope of study that is the research why research left other
topic which can help other writers to investigate in different areas. Further
suggestions are the following: the effect of teachers’ continuous
professional development on learners’ academic performance in secondary
schools, contribution professional development to teachers’ motivation.
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