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Abstract
Gender sensitisation within Indian higher education institutions (HEIs) has increasingly become
an essential dimension of building equitable, safe, and inclusive academic environments. Despite
a rise in women’s enrollment in universities and colleges, long-standing socio-cultural norms,
patriarchal structures, and gender-based power dynamics continue to shape learners’ experiences
and opportunities. Gender minorities, including transgender, non-binary, and queer students,
Jface additional layers of marginalisation and institutional neglect. This paper exiplores the concept
and significance of gender sensitisation in Indian higher education, analyses existing efforts and
policy frameworks, identifies persistent challenges, and proposes comprebensive pathways toward
inclusive campuses. Drawing on feminist pedagogy, intersectionality, and social-justice education
theories, the paper argues that gender sensitisation must be conceptualised as a continnous and
structural process rather than a one-time awareness event. Sustainable transformation in higher
education requires curricular reform, inclusive infrastructure, data-driven institutional governance,
sensitised leadership, and acconntability mechanisms. Ultimately, this paper demonstrates that
gender sensitisation is fundamental not merely for symbolic compliance but for cultivating democratic
values, human dignity, and social justice within India’s higher education system.
Keywords: Gender sensitisation, higher education, inclusivity, and campuses.
Higher education holds a central position in shaping the intellectual, social, and
democratic character of a nation. In India, where gender relations continue to be
influenced by entrenched socio-cultural norms and patriarchal structures,
universities and colleges represent crucial spaces for challenging inequalities and
promoting social transformation. These institutions function as both academic
and social ecosystems: places where young people learn new knowledge, engage
in critical debates, interact with peers from diverse backgrounds, and negotiate
their identities in complex and often contested ways (Agarwal, 2009). As such,
higher education institutions (HEIs) are uniquely positioned to play a
transformative role in promoting gender justice and equity.
Gender sensitisation emerges as an essential strategy within this context. It refers
to ongoing educational, reflective, and institutional efforts aimed at fostering
awareness of gender inequities, challenging stereotypes, and enabling individuals
to adopt equitable and respectful behaviours (Paul, 2021). Sensitisation is not
limited to recognising inequalities faced by cisgender women alone; it involves
acknowledging the experiences of men, transgender, non-binary, and gender-
nonconforming persons whose identities and expressions often exist outside the
norms of dominant gender discourse (Nair, 2015). It also encompasses the ability
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to critically examine social structures, cultural beliefs, and institutional practices
that sustain gendered hierarchies.

Although women’s participation in higher education in India has increased
significantly, reaching near-parity in undergraduate enrolment in many states,
numerical representation alone does not guarantee the elimination of structural
inequalities (Singh & Gupta, 2019). Women continue to be underrepresented in
STEM fields, leadership roles, and research-intensive careers. Gender-based
violence, sexual harassment, and discriminatory practices remain pervasive
problems on campuses (Chakraborty, 2020). Students from gender minority
communities—particularly transgender individuals—face stigma, mis-gendering,
exclusion from hostel facilities, and bureaucratic challenges in accessing identity-
based setvices (Government of India, 2019).

These challenges demonstrate that gender sensitisation must extend beyond
symbolic gestures such as annual events, poster campaigns, or orientation lectures.
Meaningful sensitisation requires long-term institutional commitment, inclusive
pedagogies, student engagement, curriculum integration, policy reform, and
structural accountability. It must be a continuous process embedded in the culture
of the institution rather than a reaction to specific incidents or regulatory pressures.
This paper examines the theoretical foundations of gender sensitisation, situates
its importance within the Indian higher education context, highlights existing
gaps, and proposes pathways to creating gender-inclusive campuses. The aim is
to demonstrate that gender sensitisation is not merely an administrative
requirement but a moral, academic, and social imperative aligned with the values
of equity, human dignity, and democratic citizenship.

Conceptual Framework

Understanding Gender: Beyond Biological Determinism: To understand
gender sensitisation, it is essential to distinguish between the concepts of sex and
gender. Sex refers to biological attributes such as chromosomes or reproductive
anatomy, whereas gender involves socially constructed roles, expectations, and
behaviours associated with femininity, masculinity, and identities beyond the
binary (Chaudhuri, 2013). Gender determines how individuals are expected to
behave, dress, speak, or participate within society, and these expectations atre
shaped by cultural norms, religious beliefs, and institutional structures.

In India, gender norms deeply influence personal identities, educational choices,
and professional aspirations. Students enter higher education already shaped by
years of gendered socialisation, which informs their attitudes toward themselves
and others. Recognising gender as a social construct allows learners to question
discriminatory norms and reimagine gender relations in more equitable ways.
Defining Gender Sensitisation

Gender sensitisation refers to awareness-oriented and educational processes that
help individuals recognise gender inequalities, reflect on personal biases, and
challenge discriminatory structures. Within higher education, it involves fostering
a culture of respect, consent, collaboration, and equity among students, faculty,
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and administrative staff (Poddar & Bala, 2020). Sensitisation is not limited to
individual behavioural change; it requires institutional transformation through
policies, pedagogy, infrastructure, and governance.

A gender-sensitised campus is one where: All genders feel physically and
psychologically safe; Institutional policies protect individuals from discrimination;
Curriculum and pedagogy acknowledge diverse gender experiences; Students and
staff have access to fair opportunities; and Gender minorities are visible, valued, and
supported. Sensitisation, therefore, is both an educational and structural process.
Feminist Pedagogy

One of the strongest theoretical foundations for gender sensitisation is feminist
pedagogy, which challenges traditional, hierarchical models of teaching and
emphasises collaborative, dialogic, and inclusive approaches to learning. Feminist
pedagogy promotes collective knowledge-building, values lived experiences,
destabilises rigid teacher-student hierarchies, and encourages critical questioning
(Hooks, 1994). It centres the voices of marginalised groups and creates learning
spaces where students can explore how gender shapes their worldviews.

In Indian HEISs, feminist pedagogy offers significant potential for transforming
classroom cultures that often normalise gender stereotypes or overlook gendered
experiences. When integrated into mainstream teaching, it can generate a more
empathetic, reflective, and socially conscious student community.
Intersectionality

Intersectionality, conceptualised by Crenshaw (1991), emphasises that gender
cannot be understood in isolation from other factors such as caste, class, religion,
sexuality, region, or disability. A Dalit woman, a queer Muslim student, or a
working-class transgender person does not face the same challenges as an upper-
caste, upper-class woman. These intersecting identities shape the degree and
forms of discrimination individuals face on campus (Deshpande, 2011).
Therefore, gender sensitisation must be intersectional in order to be inclusive.
Sensitisation efforts that treat “women” as a homogenous group risk ignoring the
experiences of students who encounter multiple dimensions of marginalisation.
An intersectional approach ensures that campus policies, pedagogies, and support
systems respond to the complex realities of all individuals.

Social Justice Education

Social justice education is another conceptual pillar of gender sensitisation. It
emphasises that inequalities are structural, historically rooted, and maintained
through institutional norms rather than individual moral failings (Kumar, 2016).
Social justice approaches encourage learners to analyse systems of oppression and
work toward collective transformation rather than limiting change to
interpersonal behaviour. Within higher education, this means examining campus
rules, leadership structures, disciplinary practices, curriculum content, and
grievance mechanisms to identify implicit biases. Social justice education asserts
that gender sensitisation must involve reforming institutional cultures, not merely
sensitising individuals.
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Gender Equality in Indian Higher Education: Current Status and
Persistent Challenges

The expansion of higher education in India over the last three decades has
ushered in remarkable growth in the enrolment of women, partly due to
increasing awareness, family aspirations, economic mobility, policy interventions,
and scholarship programmes targeted at women learners. Reports from
governmental and independent agencies indicate that women’s enrolment has
reached near-parity at the undergraduate level and has significantly improved in
postgraduate education as well (Singh & Gupta, 2019). This progress is often
celebrated as a marker of gender empowerment; however, the statistics conceal
deeper structural inequalities that continue to shape women’s and gender
minorities’ experiences in higher education institutions (HEIs). The presence of
women in classrooms does not automatically indicate equitable participation,
safety, representation, or freedom from discrimination.

One of the most visible disparities lies in the distribution of women across
academic disciplines. Women continue to dominate humanities, social sciences,
and education, while remaining underrepresented in STEM fields, particularly
engineering, physics, mathematics, and technology-oriented disciplines
(Bhattacharjee, 2019). This pattern reflects longstanding stereotypes that portray
STEM fields as masculine or intellectually demanding in ways that exclude women
or discourage their participation. The perception that women belong to “softer”
disciplines reinforces gender bias and influences parental guidance, school-level
subject exposure, and self-confidence among girls, ultimately shaping their higher
education pathways. Even when women enter STEM fields, research suggests
they often face bias in laboratory assignments, mentorship opportunities, and
career progression.

The representation of women in faculty positions, especially at senior levels,
remains another critical challenge. Although more women have entered academia
over time, their numbers decline substantially when moving from assistant
professor to associate and full professor ranks (Acker, 2012). Leadership positions
such as vice-chancellors, registrars, deans, or heads of departments remain
overwhelmingly male-dominated. This pattern is not merely the outcome of
individual choices but is shaped by structural factors including gendered
expectations of care work, mentorship access, institutional cultures, and implicit
biases in recruitment and promotion procedures (Tandon & Hasan, 2005). The
scarcity of women in decision-making roles reinforces the perception that
leadership is inherently masculine and creates a self-perpetuating cycle in which
male leaders appoint or promote individuals who resemble them.

Gender minority groups, especially transgender, intersex, and non-binary
individuals, face an even more complex set of barriers. Despite the legal
recognition of transgender persons under the Transgender Persons (Protection
of Rights) Act, 2019 (Government of India, 2019), implementation within HEIs
remains inconsistent and inadequate. Many institutions continue to operate within
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strictly binary frameworks, with admission forms, hostel facilities, washrooms,
dress codes, and participation rules designed exclusively for “male” and “female”
students. As a result, transgender students often encounter bureaucratic
challenges in updating identity records, accessing gender-affirming facilities, or
even securing admission without stigma (Nair, 2015). Such exclusionary practices
result in heightened vulnerability, dropouts, marginalisation, and invisibility of
transgender communities within higher education.

The campus climate, which includes the physical, social, and psychological
environment experienced by students and staff, significantly affects gender
equality. Multiple studies confirm that gender-based harassment, ranging from
sexist remarks and microaggressions to stalking, coercion, and sexual assault,
remains prevalent in Indian HEIs (Chakraborty, 2020). While the Prevention of
Sexual Harassment (POSH) Act and subsequent UGC regulations mandate
Internal Complaints Committees (University Grants Commission, 2015), many
institutions lack functional committees, trained members, transparent procedures,
or mechanisms to ensure confidentiality and survivor protection. Students often
hesitate to report harassment due to fear of victim-blaming, retaliation,
institutional apathy, or concerns about academic consequences. When complaints
are dismissed or mishandled, it not only retraumatises survivors but also
reinforces a culture of silence and impunity.

Social norms and patriarchal beliefs continue to shape institutional practices in
ways that often disadvantage women and gender minorities. Hostel regulations
frequently impose curfews and surveillance on women students under the guise
of “protection,” while granting greater freedom to male students (Chaudhuri,
2013). Dress codes, moral policing, and differential disciplinary rules reinforce
gender stereotypes and restrict women’s autonomy. LGBTQIA+ students report
facing subtle and overt discrimination, including derogatory remarks, isolation,
and lack of queer-affirmative policies (Nair, 2015). These experiences
cumulatively affect students’ sense of belonging, mental health, academic
motivation, and personal development.

Policy frameworks such as the National Education Policy (NEP) 2020, NAAC’s
gender equity guidelines, and the Transgender Persons Act provide strong
foundations for promoting gender inclusion. However, the gap between policy
and implementation remains stark. Many institutions continue to treat gender
sensitivity as a peripheral obligation rather than an integral component of their
mission or academic culture. As Govinda (2019) notes, institutional inertia, lack
of resources, inadequate training, and inconsistent accountability mechanisms
hinder meaningful progress in gender equity. Without structural reforms and
continuous sensitisation, policies remain largely symbolic.

The Need for Gender Sensitisation in Higher Education

Given the above challenges, gender sensitisation becomes a crucial intervention
for transforming campus culture in meaningful and sustainable ways. It addresses
not only the attitudes of individuals but also the structural and cultural
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foundations that reproduce gender inequalities. Students enter higher education
institutions having been socialised into gendered norms since childhood. These
norms shape their perceptions about academic capabilities, career aspirations,
interpersonal relationships, and acceptable behaviour. Gender sensitisation helps
individuals unlearn harmful stereotypes, recognise the impact of power structures,
and engage respectfully with peers of all genders (Chaudhuri, 2013).

Gender sensitisation is particularly vital for fostering safe and responsive
campuses. A sensitised environment encourages students to understand the
concepts of consent, bodily autonomy, boundaries, and respectful
communication—ideas that are often marginalised in conventional upbringing
(Chakraborty, 2020). By promoting awareness and empathy, sensitisation reduces
the likelihood of harassment and creates a climate where survivors feel
empowered to report grievances. Sensitised faculty and administrators are more
likely to respond to complaints with seriousness, fairness, and confidentiality,
thereby strengthening trust in institutional mechanisms.

Academic and professional outcomes are also profoundly shaped by gender
sensitivity. Unconscious biases affect teachers’ expectations, interactions, and
assessments, often favouring male students or those who align with dominant
gender norms (Acker, 2012). Gender-sensitive pedagogies foster equitable
participation, encourage diverse voices, and allow students to feel represented and
validated. This contributes to enhancing confidence, motivation, and academic
performance, particularly among women and gender minorities who may
otherwise feel marginalised.

Furthermore, gender sensitisation is essential for the inclusion of transgender and
non-binary individuals. Sensitisation efforts that promote understanding of
diverse gender identities help dismantle stigma, reduce discrimination, and foster
a sense of safety and belonging among gender-diverse students (Government of
India, 2019). Institutions that adopt gender-inclusive policies, such as gender-neutral
washrooms, flexible hostel assighments, and respect for chosen pronouns, create
empowering spaces that affirm identity and reduce dropout rates (Nair, 2015).
Gender sensitisation contributes to building a more democratic and socially
responsible student community. When students engage critically with issues of
inequality, privilege, and justice, they develop capacities for ethical leadership and
sociopolitical engagement beyond the university. Higher education thus becomes
a site for cultivating future citizens committed to gender justice, equity, and
human dignity (Kumar, 2016).

Gaps in Existing Gender Sensitisation Efforts in Indian Higher Education
Despite increased attention to gender equity in policy documents, institutional
reports, and academic discourse, the implementation of gender sensitisation in
Indian higher education remains inconsistent, uneven, and often superficial. Many
initiatives are limited to symbolic gestures or one-time events rather than
integrated, systematic processes that transform campus culture. These gaps reflect
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larger institutional challenges rooted in structural, cultural, and epistemic issues
that require critical examination in order to advance more substantive change.
One of the most significant gaps lies in the absence of a sustained, structured, and
cutriculum-based approach to gender sensitisation. Although several higher
education institutions conduct workshops or orientation lectures on gender
issues, these sessions ate usually sporadic and aimed primarily at first-year
students (Poddar & Bala, 2020). They rarely involve deep engagement with
concepts such as patriarchy, intersectionality, power relations, gendered labour,
or LGBTQIA+ rights. Moreover, such events often lack follow-up mechanisms,
making it difficult to sustain behavioural or attitudinal change. Without curricular
integration, sensitisation remains an extracurricular activity rather than an
academic norm.

Another major gap is the lack of trained faculty and staff capable of delivering
gender sensitisation content effectively. Many institutions attempt to implement
sensitisation programmes without first equipping educators with the pedagogical
knowledge necessary to facilitate difficult conversations around gender, sexuality,
consent, or discrimination (Paul, 2021). As a result, workshops may be poorly
executed, or facilitators may unintentionally reinforce stereotypes due to their
own biases. Faculty training is further hindered by time constraints, lack of
incentives, and the perception that gender issues fall outside the domain of their
disciplinary expertise (Nair, 2015). Without systemic investment in capacity-
building, sensitisation efforts risk becoming performative.

Institutional mechanisms such as Internal Complaints Committees (ICCs) reveal
additional gaps. Although mandated under UGC regulations (University Grants
Commission, 2015), ICCs are often inadequately staffed, lack gender-sensitive
training, or remain underutilised due to students’ lack of trust in the system
(Chakraborty, 2020). Many students fear retaliation, social stigma, or academic
consequences if they file complaints. Furthermore, institutions sometimes
prioritise reputation management over survivor support, discouraging the
reporting of harassment cases. These patterns undermine the very purpose of
having redressal mechanisms and perpetuate a culture of silence that
disproportionately impacts women and gender minorities.

A critical but often overlooked gap is the exclusion of transgender, non-binary,
and gender-nonconforming individuals from mainstream sensitisation efforts.
Institutional policies, documentation systems, hostels, and infrastructural facilities
continue to operate within binary frameworks that render gender minorities
invisible or marginalised (Government of India, 2019). Sensitisation programmes
frequently focus solely on cisgender women, thereby neglecting the experiences
of students who face multiple forms of discrimination based on gender identity,
expression, caste, sexuality, or class. Such limited perspectives undermine the
inclusivity of sensitisation efforts and fail to address the unique vulnerabilities of
transgender students, including misgendering, lack of safe accommodation, and
absence of gender-affirming healthcare.
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Furthermore, the campus environment itself often reinforces gendered
hierarchies, making sensitisation difficult to achieve. Differential curfew timings,
moral policing, unequal access to campus spaces, and sexist cultural norms shape
student interactions in ways that treat women as needing protection and men as
inherently autonomous (Chaudhuri, 2013). These norms are rarely questioned
within institutional governance structures, and campus regulations often replicate
patriarchal attitudes embedded in broader society. When institutional rules are
themselves discriminatory, sensitisation at the individual level cannot produce
meaningful change.

Another significant challenge is the lack of gender-inclusive infrastructure. Many
campuses do not have gender-neutral toilets, accessible grievance centres, safe
pathways, well-lit spaces, or secure transport options for students. The absence
of such infrastructure restricts mobility and reinforces gender-based fears
(Chakraborty, 2020). Transgender students in particular face the burden of
navigating spaces that do not acknowledge their existence. Without addressing
infrastructural inequities, sensitisation remains incomplete.

Finally, existing sensitisation efforts often fail to adopt an intersectional lens.
Students’ experiences of gender are deeply shaped by caste, class, religion, region,
disability, and sexuality (Crenshaw, 1991; Deshpande, 2011). Yet many
sensitisation programmes treat “women” as a homogenous group, thereby erasing
internal differences. Dalit women, Adivasi women, first-generation learners, queer
women, or disabled women encounter unique and intersecting forms of
marginalisation that require specialised institutional responses. The absence of
intersectionality reduces the effectiveness of sensitisation and risks reproducing
hierarchies within gender advocacy itself.

Pathways Toward Gender-Inclusive Campuses

Addressing these gaps requires a holistic, multi-layered, and sustained approach
that integrates policy reform, pedagogy, infrastructure, culture, and accountability.
Creating gender-inclusive campuses is not a single intervention but a continuous
process of institutional transformation.

A key pathway is the integration of gender studies across disciplines, not only as
optional electives but as mandatory components of general education curricula.
Introducing foundational courses on gender theory, feminist perspectives,
intersectionality, sexuality studies, and gender justice can help students critically
analyse social structures and revisit their beliefs (Hooks, 1994). Interdisciplinary
modules that draw from sociology, psychology, law, public health, and literature
can encourage students from diverse academic backgrounds to engage with
gender issues. Such curricular reforms would help normalise gender sensitivity as
an academic and moral responsibility rather than an optional interest.

The development of faculty training programmes is equally important.
Institutions must invest in regular, structured workshops that equip faculty with
the knowledge and tools to adopt gender-sensitive pedagogies. These training
programmes can focus on inclusive language, classroom dynamics, unconscious
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bias, case-based learning, and strategies for managing sensitive discussions.
Incentivising faculty participation through recognition, certifications, or
professional development credits can further strengthen engagement (Paul, 2021).
Faculty members play a crucial role in shaping campus culture, and their
commitment to gender equity can significantly influence student attitudes.
Strengthening institutional policies and grievance mechanisms is another
fundamental requirement. ICCs need to be properly staffed with trained members
who understand trauma-informed approaches and confidentiality protocols.
Institutions must conduct awareness drives to inform students about reporting
options and ensure that survivors receive timely, non-biased, and supportive
responses (University Grants Commission, 2015). Transparency in procedures,
regular audits, and accountability measures can build trust in institutional systems.
Additionally, strict action against retaliatory behaviour can make the reporting
process safer for complainants.

To foster a genuinely inclusive environment, institutions must deliberately
support gender minorities, especially transgender and non-binary students. This
includes allowing students to self-identify their gender in administrative records,
providing gender-neutral toilets, ensuring flexible hostel accommodations,
adopting chosen pronouns, and offering access to mental health and gender-
affirming care (Government of India, 2019). Involving transgender activists,
scholars, and community organisations in sensitisation initiatives can offer
valuable perspectives and foster an inclusive campus ethos that acknowledges
diverse gender identities.

Infrastructure plays a pivotal role in shaping gender experiences. Campuses
should invest in well-lit pathways, safe transportation, emergency helplines,
CCTV coverage (with sensitivity toward privacy), and accessible public spaces.
Creating safe zones where students can seck counselling or sanctuary in times of
distress can further support their well-being. Institutional design must reflect the
principle that all students, irrespective of gender, deserve safety, comfort, and
freedom of movement.

A long-term pathway toward inclusivity involves cultivating a participatory
campus culture that values dialogue, collaboration, and shared responsibility.
Student unions, clubs, and cultural bodies can organise debates, film screenings,
theatre performances, and interactive sessions that encourage reflection on
gender issues. Peer advocacy programmes can promote leadership among
students and foster supportive micro-communities within the campus. When
students actively participate in sensitisation, they become agents of change rather
than passive recipients of knowledge.

Collaboration with external organisations—such as NGOs, gender rights
collectives, legal advisors, and mental health professionals—can complement
institutional efforts by providing resources, expertise, and counselling services.
These partnerships can help bridge the gap between policy ideals and lived
realities on campus.
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Ultimately, creating gender-inclusive campuses requires senior leadership to take
unequivocal positions on equity, reflect these commitments in strategic planning,
allocate resources, and demonstrate accountability. Without strong institutional
will, sensitisation risks becoming symbolic rather than transformative.
Discussion

The preceding analysis demonstrates that gender sensitisation in Indian higher
education is not merely a desirable initiative but a structural imperative for
ensuring social justice, equity, and democratic citizenship. Higher education
institutions (HEIs) occupy a powerful position in shaping the values, worldviews,
and intercultural competencies of young adults. As spaces where intellectual
inquiry meets social interaction, they reflect both the aspirations and
contradictions of Indian society. In this context, gender sensitisation serves as a
mechanism for bridging the gap between policy frameworks advocating equality
and the lived realities of students who experience gendered discrimination,
marginalisation, or violence.

A recurring theme across the literature is that gender inequality persists not
because of an absence of laws or policies but due to the deeply embedded cultural
and institutional norms that shape behaviour and decision-making within
campuses (Chaudhuri, 2013; Kumar, 2016). These norms manifest in multiple
ways: sexist assumptions in classrooms, unequal representation in leadership,
gendered behavioural expectations, and the invisibility of transgender and non-
binary students in institutional structures. The persistence of these patterns reveals
that gender sensitisation must operate not only at the level of individuals but also at
the structural level, transforming the very foundations of academic culture.

An important insight emerging from contemporary scholarship is the need for
intersectionality. Students do not experience gender in isolation; their experiences
are shaped by caste, class, religion, sexuality, disability, and regional background
(Crenshaw, 1991; Deshpande, 2011). For example, a Dalit woman navigating an
elite university may simultaneously face casteism, sexism, language hierarchies,
and class-based exclusion. A transgender student may experience misgendering,
exclusion from hostels, absence of gender-neutral infrastructure, and bureaucratic
challenges in updating identity documents (Government of India, 2019).
Sensitisation efforts that overlook these intersections risk homogenising gender
experiences and inadvertently reinforcing internal hierarchies within gender advocacy.
Another important dimension highlighted by this study is the critical role of
pedagogy in shaping student experiences. Classroom environments can either
reinforce or challenge gender stereotypes (Hooks, 1994). When faculty adopt
gender-sensitive pedagogies that value diverse voices, encourage critical
questioning, and avoid reinforcing stereotypes, students become more open to
rethinking their assumptions. However, faculty themselves often lack the training
or incentive to adopt such approaches (Paul, 2021). Therefore, capacity-building
programmes for educators emerge as one of the most essential strategies for
meaningful sensitisation.
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The discussion also reveals the significance of institutional accountability
mechanisms, including Internal Complaints Committees (ICCs), gender policies,
anti-discrimination regulations, and transpatent grievance redressal systems.
While policies such as the UGC POSH Regulations (2015) constitute important
legal safeguards, their implementation remains uneven. Students frequently
express distrust toward complaint mechanisms due to perceptions of bias,
institutional apathy, or fear of retaliation (Chakraborty, 2020). Therefore,
sensitisation must include awareness of rights, survivor support, confidential
reporting channels, and robust accountability frameworks.

Infrastructure, often overlooked in theoretical discussions, plays a pivotal role in
shaping gender experiences on campus. Safe pathways, gender-neutral toilets,
accessible hostels, and well-designed public spaces contribute to a climate of
safety and inclusion. For transgender students, gender-neutral spaces are
necessary not only for comfort but also for protection from harassment and
misgendering (Nair, 2015).

The discussion also underscores the importance of student participation.
Sustainable cultural change cannot be imposed from above; it must emerge from
collective engagement. Student-led initiatives—such as gender cells, queer
collectives, theatre groups, peer educators, and campus campaigns—can cultivate
dialogue and foster a supportive environment. Institutions that provide platforms
for student leadership in gender advocacy tend to experience more inclusive
campus climates.

Finally, for sensitisation to be effective, HEIs must situate their efforts within a
broader national and global discourse on gender justice. International frameworks
on human rights, feminist scholarship, and global university models provide
valuable insights into how campuses can rethink their structures and
responsibilities. At the same time, Indian institutions must root their efforts in
local socio-cultural contexts shaped by caste, religion, and regional diversity. A
hybrid approach, drawing from global best practices while addressing local
realities, offers the best path forward.

Conclusion

Gender sensitisation in higher education in India is a transformative agenda that
requires sustained commitment, interdisciplinary engagement, and institutional
courage. As this paper demonstrates, the issue extends far beyond numerical
representation of women or compliance with regulatory norms. Genuine
inclusion requires a structural reimagining of campus spaces, pedagogies, policies,
and cultural norms.

The analysis reveals that although women’s enrolment in higher education has
increased significantly, structural inequalities remain entrenched. Gender
disparities in STEM fields, limited representation in academic leadership,
discrimination against transgender students, gender-based violence, and
patriarchal institutional rules continue to shape campus experiences. These
challenges cannot be resolved through isolated workshops or symbolic events.
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Instead, they require a deeper interrogation of power relations, social norms, and

institutional practices.

A comprehensive approach to gender sensitisation involves integrating gender

studies into curricula, building faculty capacity, strengthening redressal

mechanisms, improving infrastructure, adopting intersectional frameworks, and

fostering student-led initiatives. Importantly, sensitisation must address the needs

of all genders—including transgender, non-binary, and gender-nonconforming

individuals—through gender-affirming policies and facilities.

Ultimately, gender sensitisation is not merely an educational intervention but a

moral and democratic imperative. Higher education institutions must serve as

models of equity, empathy, and justice, shaping generations of citizens who

uphold human dignity and challenge social building a more equitable society

where every individual, regardless of gender, feels valued, respected, and

empowered to realise their full potential.
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