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Abstract
In the modern education system, there have been revolutionary changes in education. Technology has changed the overall
outlook of schooling. Now teacher is acting as resource person rather than a traditional classroom teacher with chalk and
blackboard. New experiments and methods are being tried out to facilitate the pupils the best learning environment in the
classroom.  Group teaching method is one of them.  Group Teaching Method emphasizes on Activity Oriented Teaching-
Learning Process in the classroom .Teaching in-group emphasizes on learning more than teaching.  Students interact with
each other and learn in their peer groups. Group work is one way of ensuring active participation of students. In the present
research paper, researcher has tried to study effectiveness of group work in comparison to conventional teaching.
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In the modern education system, there have been revolu-
tionary changes in education. Technology has changed the
overall outlook of schooling. Now teacher is acting as re-
source person rather than a traditional classroom teacher
with chalk and blackboard. New experiments and methods
are being tried out to facilitate the pupils the best learning
environment in the classroom.  Group teaching method is
one of them.  The students are divided into groups of 6-8
students.  Almost all type of students from high achievers
to slow learners are taken in each group.  Number of groups
depends on the number of students in the class. It is not
possible to involve the whole class in any activity at once. 
In Group Teaching Method, small groups can be given dif-
ferent activities and individual participation in the activity
is assured.  Each member of the group is assigned a specific
task to complete and thus the Group Teaching Method em-
phasizes Activity Oriented Teaching-Learning Process in the
classroom. In Group Method, blackboard is  be used only if
a particular concept is to be taught to the whole class.  It is
a good teaching tool and very helpful to explain concepts to
the class but not so good for tiny tots who want individual
attention and involvement in learning process where not only
eyes and ears but their hands and hearts are to be involved
in the process of learning.  The group teaching encourages
less use of blackboard and more activities in the classroom.
Teaching in-group emphasizes on learning rather than teach-
ing.  Students interact with each other and learn in their peer
groups. Group work is one way of ensuring active partici-
pation of students. Group work may challenge many teach-
ers as control of classroom knowledge and organization is
passed to the students. Group work enables students to move
more readily from receiving knowledge to generating knowl-
edge. Through talk, students are able to personalize this
knowledge and scaffold their thinking processes and
understanding.Group work activities or Group method may
play a positive role in providing practice to the students in
the use of language and improving the academic achieve-
ment. This study was undertaken to see whether the teach-
ing of English by using the group work technique has a posi-
tive effect on the academic achievement on English subject
of the secondary school students. The terms in the problem
are defined as follows.
Effectiveness : In the present study the researcher, investi-
gates the positive effect of group work activity in teaching
English at secondary level.

Group Work : Group work means, the students work in
cluster of two or more than two to investigate or learn some-
thing, e.g.  the syllabi of the English subject.
Activity : In the present study the word Activity means,
students doing assigned task in cluster of two or more than
two.
Secondary Level : Secondary level means of 9th and 10th
standard..
Objectives of Study : To find out effectiveness of teaching
English by using group work activities of the secondary
school students, these are main objectives
Task Objectives
To compose Group work activity in the selected unit of std.
9th English text book.
To test effectiveness of Group work activity in selected unit
of std. 9th English text book.
To know the opinion of the students of Experimental Group
about Group Work Activity.
Research Objectives
To compare between the mean scores of pre-test and post
test of the students of control group.
To compare between the mean scores of pre-test and post
test of the students of experimental group.
To compare between the mean scores of post-test of the stu-
dents of control group and experimental group.
Hypotheses of the Study : In order to investigate the vari-
ous dimensions of the general research problem, the fol-
lowing null hypotheses were tested at the secondary school
level.
There will be no significant difference between the mean
scores of pre-test and post test of the students of control
group.
There will be no significant difference between the mean
scores of pre-test and post-test of the students of experi-
mental group.
There will be no significant difference between the mean
scores of post-test of the students of control group and ex-
perimental group.
Variables : In the present experiment ‘Independent Vari-
ables’ were the types of approaches to teaching English i.e.
a. Group Work Activities
b. Conventional teaching programme
In the present experiment ‘Dependent variables’ were the
achievement scores measured on the achievement test ad-
ministered before starting the experiment and at the end of
the experiment.

GROUP TASKS IN TEACHING ENGLISH

Voice of Research
Volume 1 Issue 3
December 2012
ISSN No. 2277-7733



Voice of Research, Vol. 1 Iss. 3, December 2012, ISSN No. 2277-7733 ...36...

Delimitation :
The study is conducted on only secondary school students
of Shree Sajod Sarvajnic High School, Sajod, Ta.
Ankleshwar, Dist. Bharuch.
Only  9th class students of the secondary school level was
taken.
Only one unit of the text book of English Gujarat Board for
class IX was taken.
Population and Sample: All the students of std. 9th and
10th of Gujarati medium school of Ankleshwar city are the
population for the study. The investigator has selected IXth
standard students of Shree Sajod Sarvajanic High School,
Sajod, Ankleshwar as the sample.
Data collection procedure : In order to check previous
knowledge of the students of both the groups that is Control
and Experimental Group the researcher administered Pre-
test and measured the score. Then the respective treatment
was given to both the groups respectively. Conventional
teaching method was used as a teaching strategy to teach
the control group and group method was used to teach the
students in experimental group. The content matter and the
time duration was the same while teaching both the groups.
After that the researcher administered post-test to check the
effect of teaching programme on both the groups and calcu-
lated the scores. Then the researcher took the views of the
student of experimental group about the group method teach-
ing strategy in feedback form that is prepared by the re-
searcher himself.
Hypothesis -01
There will be no significant difference between the mean
scores of pre-test and post test of the students of control
group

Table 1
Significance of control group on pre-test and post test

Group Mean S.D. SEM ‘t’ ‘t’
Value(cal) Value(table)

Control Group 16.85 2.42 0.33 0.75 2.67**
Post test
Control Group 17.08 2.31 0.31
Pre test
**Significant at 0.01 level
The first hypothesis for objective 1 was that, there will be
no significant difference between the mean scores of pre-
test and post test of the students of control group.
As the group consisted of the number 53, the required value
to be significant at 0.01 level of significance was 2.67. The
computed critical ratio of two groups was 0.75. The ob-
tained value is lesser than the required value to be signifi-
cance at 0.01 level of significance. Therefore, the null hy-
pothesis of no difference between the mean achievements
of total performance of control group is accepted.
Interpretation : On the basis of the analyzed data it can be
stated that the mean of the gained score of the performance
of the Control group is less than that of the t table so there is
no significance difference between the achievement of  the
controlled group in pre-test and post-test. It can be said  that
the conventional way of teaching method is having not much
effect on the performance of the students of Control group.
Hypothesis -02
There will be no significant difference between the mean
scores of pre-test and post test of the students of experi-
mental group.

Table 2
Significance of Experimental group

Group Mean S.D. SEM ‘t’ ‘t’
Value(cal) Value(table)

Experimental 25.94 1.63 0.22 22.13 2.67**
Group Post test
Experimental
Group Pre test 16.87 2.40 0.32
**Significant at 0.01 level
The obtained ‘t’ value 22.13 is highly significant at 0.01
level of significance. The second hypothesis for objective 2
was that there will be no significant difference between the
mean scores of post-test of the students of control group
and experimental group. As the group consisted of the num-
ber 53, the required value to be significant at 0.01  level of
significance was 2.67. The computed critical ratio of two
groups was 22.13. The obtained value is larger than the re-
quired value to be significance at  0.01 level of significance.
Therefore, the null hypothesis of no difference between the
mean achievements of total performance of Experimental
group is not accepted.
Interpretation : On the basis of the analyzed data it can be
stated that the mean of the gained score of the performance
of the group taught through the Group work activities is
greater than that of the group taught through conventional
teaching programme. It can be mentioned that the new teach-
ing programme (teaching through Group work activity)
group has  given  better performance than the conventional
teaching group.Further, we see that the standard deviation
is also reduced  in Experimental group that shows the better
effect of Group Work Activity in teaching English.
Hypothesis-03
There will be no significant difference between the mean
score of post-test of the students of control group and ex-
perimental group.

Table 3
Significance of control and Experimental group

Group Mean S.D. SEM ‘t’ ‘t’
Value

(stat)
Value

(table)

Experimental 25.94 1.6 0.22 22.18 2.62**
Group
Control 17.07 2.4 0.33
Group
**Significant at 0.01level
The obtained‘t’ value 22.18 is highly significant at 0.01 level
of significance. The third hypothesis for objective 3 was
that there will be no significant difference between the mean
score of post-test of the students of control group and ex-
perimental group. As both the groups consisted of 53 stu-
dents, the required value to be significant at 0.01 level of
significance was 2.62. The computed critical ratio of two
groups was 22.18. The obtained value is larger than the re-
quired value to be significance at 0.01 level of significance.
Therefore, the null hypothesis is not accepted.
Interpretation : On the basis of the analyzed data it can be
stated that the mean of the gained score of the performance
of the group taught through the Group work activities is
greater than that of the group taught through conventional
teaching programme. It can be mentioned that teaching
through Group work activity group is  having better results
than the conventional teaching group.
Feedback Form : As discussed the present study aimed to
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see the effectiveness of Group Work Activities at teaching
English. In order to triangulate the data feedback was taken
from the students of the experimental group. This feedback

form had eleven statements regarding the effectiveness of
the given treatment or the given method that is teaching
English though the Group Work Activities.

GROUP TASKS IN TEACHING ENGLISH

Table 4
Feedback Form Analysis

Sr. 
No. Statement Strongly 

Agree Agree 

Neither 
Agree 

nor 
disagree 

Strongly 
Disagree Disagree 

1 The class was interesting. 79.25 15.09 5.66 0.00 0.00 
2 The class was challenging. 56.60 30.19 3.77 1.89 7.55 
3 The assigned tasks were clear. 41.51 47.17 0.00 1.89 9.43 
4 The test/quizzes were relevant to the topic covered 73.58 26.42 0.00 0.00 0.00 
5 The concept points were clarified properly. 50.94 22.64 3.77 7.55 15.09 
6 Learning through Group work activity was joyful. 69.81 16.98 0.00 5.66 7.55 
7 Learning of English language became easy through 

Group work Activity. 7.55 45.28 9.43 15.09 22.64 
8 The facilitation of teacher is less required in Group 

Activity. 3.77 9.43 28.30 49.06 9.43 
9 Learning from the classmates was taken place. 60.38 39.62 0.00 0.00 0.00 
10 Group Activity exposed to use the functional 

language. 22.64 77.36 0.00 0.00 0.00 
11 Group Activity helped  to explain the doubt from 

other’s  30.19 69.81 0.00 0.00 0.00 

On the basis of this the researcher arrived at following con-
clusion.
Teaching English through Group Activity makes the stu-
dents achieve higher score.
The feedback form of students of the Experiment Group
also suggests that the students find the class interesting, chal-
lenging, joyful and easy.
Learning through group activity also helps in learning con-
cepts better and makes them learn through classmates. It
also makes them active participants in the class.
This study is significant because in Gujarat, mostly the tra-
ditional method of teaching English is being practised at
the school level.  The study may prove helpful in bringing a
positive change in the classroom. The English teachers work-
ing in the field can utilize the group work activities by us-
ing the inductive teaching model at the secondary school
level. It may bring positive result because the students may
be practically involved in the lesson. The study may prove
helpful to the students. Working in groups and practicing
the different aspects of grammar during reading, writing,
speaking, listening practice and during different activities
this process will help in making their concepts clear and in
applying the rules of grammar during reading, writing,
speaking etc. Findings of the study may prove helpful to the
teachers’ trainers. The prospective teachers may be given
practice in using group work activities along with the other
methods of teaching English and it may be popularized in
the schools while these teachers go to the field.
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Abstract
This study aims to review the work of researchers who have contributed to the study of job satisfaction of faculty in higher
education. With job satisfaction, is associated, the intention to leave or stay with the university. Every researcher has a
different perspective on job satisfaction and its predictors which further varies from private and public universities. The
paper is based on the various studies already done in university faculty and their insight to various predictors of job
satisfaction such as facility at workplace, relations with co-workers and work environment, pay, promotion and equitable
workload. These factors have an influence on a faculty's intent to stay with or leave the university.
Keywords : Job Satisfaction, University teachers, Facility at workplace, Relations with co-workers and work environment,
Pay, Promotion and Equitable workload
Introduction : Evans ,1997 defined job satisfaction of a
lecturer as a "state of mind determined by the extent to which
the individual perceives his/her job related needs being met".
Since independence, India has shown an exponential growth
in terms of the number of Universities. With the growing
number of Universities, the requirement of faculty has also
grown. Figure 1 and 2 shows the growth of Higher Educa-
tion in India. As per the UGC reports, the growth of higher
education in India is drastic. The enrollments show a tre-
mendous growth but with respect to this, the growth in num-
ber of teaching staff is extremely poor.
Altbach , 1977 surveyed the working conditions, attitudes
and organizational milieu of college faculty in India. Pau-
city of faculty in higher education, especially in technical
education is the biggest challenge, India is facing. Recruit-
ment in itself is very difficult because the number of appli-
cations is very high, but finding the apt person is difficult.
Moreover, recruitment costs for replacing the turnover is
very huge, in terms of time, resources and productivity.
Therefore, recruitment of new faculty is as intricate as re-
taining the existing faculty.

Figure 1
Source UGC Statistics

Figure 2
Job satisfaction contributes majorly to such a problem. The
faculty is recruited on a need base and on value base. Fac-
ulty recruited on need basis may sometimes not be well
qualified for the position, but the ominous need compels
the institutions to compromise on the quality. This leads to
deterioration in performance and dissatisfaction amongst the
faculty. The faculties recruited on value base have more like-
lihood to leave if dissatisfied and seek better opportunities
at other places. Talented faculty adds value to the university
and thereby retaining them is a challenge.
The question now arises is that what makes the retention of
existing faculty so difficult? Is it salary or job satisfaction
or lack of motivation ?
Literature Review
Research on Job Satisfaction : Job satisfaction is "Em-
ployee attitude ,including pay ,promotion, supervision,
fringe benefits, contingent rewards, operating procedures,
coworkers, nature of work, and communication" according
to Spector ,1985.Many researchers studied the methodolo-
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gies concerning job satisfaction. There are a huge amount
of similar articles and studies that have been conducted for
primary and secondary schools. However, empirical evi-
dence regarding job satisfaction of higher education teach-
ers is scare in the international literature (Oshagbemi,
2003).Some researchers like Klein, 2007 studied the rela-
tionship between the demographic factors and job satisfac-
tion. But he found no evidence that supported any existence
of such relationship.
Research on Faculty's Intention to Leave / Stay : In higher
education, the excellence of an institute depends on the qual-
ity of faculties it recruits and retains. With respect to the
present condition of higher education institutes in India, it
becomes all the more significant to understand the matrix
of factors affecting faculty retention and their intent to leave.
It is more critical when the demand for faculty surpasses
the availability of talented faculty (Matier, 1990).
Retaining talented faculty is very difficult because there is a
high demand for faculty and given a better choice for career
advancement, there is a high possibility that they leave.
Losing out good faculty not only costs an institute in terms
of money, but the time between finding new faculty causes
loss to the institute  in terms of time and resources that could
be used more productively elsewhere. The extent to which
faculty members actually act on their discontent and leave
their institutions is an empirical question, but institutions
would benefit from a clearer understanding of what con-
tributes to faculty decisions to leave (Johnsrud and Rosser,
2002).Matier 1990 studied the different dimentions of in-
fluence and motivation of faculty to leave or stay with the
university and studied the research conducted by several
other researchers (Steers, 1977).
There are intrinsic and extrinsic factors that contribute to
the turnover of faculty. Johnsurd and Rosser ,2002 note  that
"Institutions would benefit from a clearer understanding of
what contributes to faculty decisions to leave".
Variables that Determine the Decision of Faculty's In-
tention to Leave / Stay : There have been several studies to
determine the predictors for the faculties' intent to stay or
leave (Zhou and Volkwein, 2004). They also proposed a
theoretical model on the faculty turnover intentions. As per
the study conducted by Mcbride , Munday &  Tunnell,2006,
although the propensity to leave was not a widely held atti-
tude, it was influenced by some, but not all, job satisfaction
factors. As satisfaction with growth opportunities, salary,
the work itself, policy and administration, and supervision
decreased, propensity to leave increased.
The factors have been determined from the studies that have
been done by several researchers in private and public uni-
versities in several countries. The level of individual's job
satisfaction is affected by intrinsic and extrinsic motivating
factors, the quality of supervision, social relationships within
the working group and the degree to which individual suc-

cess or failure in their work as studied by Daft (2005). Both
the factors have relevant importance in satisfaction, more
so in India since it is a developing country.
There are several views on job satisfaction. Some studies
suggest that teachers put more emphasis on intrinsic satisfiers
(Wu & Short,1996) ,other studies suggest a mix findings of
intrinsic and extrinsic satisfier are the best predictors of
teacher job satisfaction .
There are several researchers who studied different param-
eters of job satisfaction(Lee and Mowday,1987; Smart,1990;
Matier,1990; Barnes, Agago and Comb,1998; Ellickson &
Logsdon ,2001; Johnsurd And Rosser,2002 ;Kusku ,2003;
Sseganga & Garrett,2005; Luthans ,2005)
Some predictors that were studied are :
Facility at workplace, Relations with co-workers and work
environment, Pay, Promotion and Equitable workload
Facility at workplace - Ellickson & Logsdon (2001) studied
that availability of adequate resource had a positive effect
on job satisfaction. It is very important for faculty to have
proper instruments and resources to work. Oshagbemi,1997
also conducted a study on University teachers in UK that
studied the significant impact of facility and resource on
happy workers.
Relations with co-workers and work environment :
Sseganga & Garrett, 2005 measured the job satisfaction of
academicians among the universities of Uganda by using
nine general element of their work comprising relations with
co-workers, research, teaching, remuneration, governance,
opportunities for promotion. Viswesvaran, Deshpande and
Joseph,1998 also studied supervision, working environment
co-worker's behavior and the job in general. Luthans (2005),
suggested that pay, promotion, work, supervision and fel-
low workers are the main determinants of the job satisfac-
tion. People who were satisfied at work had support from
colleagues and seniors. As junior faculty, it is very impor-
tant to receive feedback and guidance from the experienced
faculty. Therefore, the happy workers had a good working
environment where they have a positive relation with fel-
low workers.
Pay- Literature revels that there is a significant relationship
between pay and job satisfaction. Specially in private uni-
versities (Khalid, Irshad,Mahmood,2012) salary has a very
important affect on faulty retention. Kusku,2003 measured
the job satisfaction of academics in a university in Turkey
by using the seven factors of which pay is one along with
general satisfaction. Chen et al., (2006) measured the job
satisfaction of the teachers in private university in China by
using six satisfaction determinants. Although most of the
studies show a correlation between salary and job satisfac-
tion, salary alone is not a predictor for job satisfaction. A
survey conducted by Young et al, 1998  in the public sector
failed to identify any significant relationship between pay
and satisfaction.
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Promotion - Literature shows that there is a considerable
relationship of career advancement opportunities and job
satisfaction (Peterson et al., 2003; Ellickson & Logsdon,
2001). Zhou and Volkwein, 2004 studied promotion as an
important factor in their conceptual framework.
Equitable Workload - Ellickson & Logsdon,2001 studied
the impact of work load on job satisfaction. Zhou and
Volkwein, 2004 mentioned workload equity as an external
predictor of job satisfaction. Metle , 2003 in his survey found
work content as an important factor in determining employee's
satisfaction. Meyer,1998 argues that faculty roles are being
shaped by disciplinary differences and educational institu-
tions' missions/visions. Work load now not only refers to the
hours put in teaching but also includes time taken for re-
search and other academic commitments. This aspect was
studied by  Porter and Umbach ,2000 who discussed that
faculty workload covers multi factors besides teaching credit
hours e.g. committee involvement, research time, commu-
nity service, office hours, student evaluation, course prepa-
ration etc. They grouped the faculty activities in domains of
instruction, scholarship, and service. (Shahzad et al,2010)
Several models have been developed to study job satisfac-
tion among employees of various types of organizations.
Chen et al.(2006) developed a model, referring to employee
satisfaction models, the needs theory of Maslow et al.(1998)
and the two-factors theory of Herzberg(1966), which in-
cluded different attributes related to faculty (Figure 3). The
six dimensions he studied are :
organization vision, respect, result feedback and motivation,
management system, pay and benefits and work environ-
ment.
 

Teacher 
Satisfaction 

Work 
Environment 

Management 
 Systems 

Pay and 
Benefits 

Result 
Feedback and 

Motivation 

Respect 

Organization 
Vision 

Figure 3
These attributes have been termed as "quality attributes".
The study was conducted in the form of a questionnaire with
39 items for 6 attributes in Taiwan. The results revealed that
the faculty was dissatisfied with the inadequate library fa-
cilities and teaching and research equipment. Also work
security was a concern.

Discussion : The paper discusses various parameters for job
satisfaction. The literature shows various views of research-
ers and different results that vary demographically and with
factors. The predictors for job satisfaction are many. But in
this paper, only a few have been discussed. Moreover studies
in India are few and do not cover this exhaustively.
Implication for Future Research : There are various fac-
tors that have an impact on job satisfaction of faculty in higher
education. The factors vary from private and public univer-
sities. Different researchers have conducted studies and have
come up with various parameters. These variables do not
differ much in different countries. This is a review paper that
is a part of a larger study. The next step would be to survey
the faculty in Indian universities and determine the variables
that have an impact on job satisfaction. This can further help
implement solution to retain talented faculty.
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